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I. Description of Assessments used in December 2004 and May 2005

The departmental assessment process changed from December 2004 to May 2005. Results for each assessment period will initially be addressed separately. Combined results will be presented when appropriate. 

In December 2004, the graduating seniors completed the same assessment as the seniors in May 2004. This assessment consisted of a multiple choice test developed at Chadron State College, designed to test their knowledge. This was supplemented by a survey that addressed students’ future plans, as well as the extent to which they felt the psychology program at Chadron State College met APA learning goals (currently being adopted by the psychology program).
The assessment taken by seniors graduating in May 2005 was modified in the following ways. Due to relatively small samples, it will be a very difficult and lengthy process to develop adequate norms for a locally developed test, such as that used in May and December 2004. A department decision was made to use the Area Concentration Achievement Test (ACAT) test in psychology, which allowed the department to choose topic areas of concentration that they felt best fit our classes and goals, and also allowed comparisons to norms based on psychology students nationwide. 

In addition, the departmental survey was modified in the following ways. The original survey regarding future plans, GPA and GRE scores if known was intact. The Academic Skills Inventory (Kruger & Zechmeister, 2000) was used to address student perceptions of skills they had acquired in their education. This survey replaced the APA Learning Goals portion of the survey used in December. It was more behavioral and objective. However, the comments provided with the APA Learning Goals portion of the survey have been helpful, and this portion may be added back into future assessments.
II. Results of Assessment from December 2004 graduating seniors

Students Taking December Assessment

Eight graduating students were contacted about the December assessment. Of these eight students, five students completed the senior assessment in December 2004.Of these five students, two reported a double major in General Psychology and Substance Abuse, two reported majors in Substance Abuse, and one reported a major in General Psychology. Three students reported taking at least part of their coursework at other colleges. 
Self-Reported GPA of Students
Students were asked to report their overall GPA, and their GPA in psychology courses. Students reported an overall average GPA of 3.15 and a GPA in psychology classes of 3.3. Given that these were self-report, there may be some issues in interpretation, but it appears that these students were academically doing well at Chadron State College. 

Future Plans of Students. 

At the time of survey completion in December 2005, two people had applied to one of the counseling programs at Chadron State College. One person reported plans to attend another (unspecified) graduate program. One person reported working for an Emergency Response Program as a Community Support Specialist. One person reported plans to move to Missouri, but was unsure of job prospects after the move. (Further contact with this person has indicated that he had obtained a psychology-related position).
APA Learning Goals
Students were asked to evaluate the extent to which they felt the undergraduate psychology program at Chadron State College met the proposed learning goals stated by the American Psychological Association. There were two types of learning goals included. Five of these overall goals were specific to psychology, and five were related to overall goals that are common in undergraduate programs, but might be further developed in Psychology. Students were asked to assess the degree to which they felt the program in psychology helped them meet these learning goals on a five point scale.

	Type of Goal
	Learning Goal
	Mean Rating

	Psychology Learning Goals
	Learning of the Knowledge Base of Psychology
	4.6

	
	Research Methods in Psychology

	4.5

	
	Critical Thinking Skills in Psychology

	4.75

	
	Application of Psychology to Personal Life and Social/Cultural Issues

	4.8

	
	Values of Psychology including Ethics and Scientific Thinking

	4.2

	General Undergraduate Goals
	Information and Technological Literacy
	3.8

	
	Communication Skills

	4.4

	
	Sociocultural and International Awareness

	4.8

	
	Personal Development

	4.4

	
	Career Planning and Development
	4


Relative areas of weakness include values of psychology, information and technological literacy, and career planning and development. Student comments also indicated that some did not take the research class, and others felt that critical thinking and personal development were not well addressed. Career planning and development also is an area of relative weakness. Students did include some comments related to these goals, but these will be addressed on a departmental level.

Performance on Knowledge-Based Test

The assessment test used was a set of 97 questions taken from introductory psychology test banks. The questions were chosen to represent a range of areas within psychology, and to roughly match the overall composition of the ETS (Educational Testing Service) Subject Test in Psychology. 

Student performance on the knowledge test ranged from 56 percent to 79 percent, with an average of 62 percent. This is a slight improvement over last year’s scores, but the sample sizes in both cases are too small for meaningful comparisons. 

The test was also broken down into major topic areas. Student performance in each topic area was addressed as percent correct in the major topic area. In last year’s assessment, this breakdown indicated that areas of relative weakness for students (indicated by percentages equal to or less than 50%) were physiology, sensation and perception, social/cultural, research methods and statistics, and emotion/motivation. Except for research methods, these areas remain concerns in the December 2004 assessment. 
Topic Breakdown for Assessment

	Major Topic Areas Included on Test
	Dec 2004 Student Performance (Average Percent Correct)
	May 2004 Student Performance for Comparison (Average Percent Correct)

	
	
	

	Memory/Cognition/Thinking/Learning
	57.8
	61.4

	Physiology, Sensation and Perception
	49.1
	43.9

	Personality/Abnormal/Treatment
	68.9
	60.6

	Emotion/Motivation
	48.9
	45.4

	Research Methods/ Statistics/ Assessment
	74.4
	50.6

	Developmental
	60.0
	62.5

	Social/Cultural
	45.0
	47.9

	Consciousness
	74.2
	71.2

	
	
	


Although students did indicate the classes they had taken, this sample was so small that a matching of scores to students and their classes was not done. Since the department has dropped the Substance Abuse major and has modified some of the course requirements in the 2005-2007 catalog, there will be more consistency across students with regard to coursework. 
There is obviously room for improvement in student performance on the locally developed test, as indicated by the average percent correct. However, percentages are above 50% in many areas, and the targeted area of research methods does show improvement from last year. 
III. Results of Assessment from May 2005 grads 

Students Taking May Assessment
Eight students completed the ACAT and the departmental questionnaire. One additional student completed only the departmental questionnaire, but her data was turned in after the analysis was completed. Six of these students graduated in May 2005. All students completing the departmental assessment in May 2005 were female. Four of the students completing the assessment were transfer students (as indicated on the ACAT report and on the departmental questionnaire).
Several seniors were unable to complete the assessment, even after multiple attempts were made to contact them and set up individual times. Since the tests had already been ordered and paid for, two additional graduates (who were completing graduation requirements in summer 2004) were recruited, since tests and grading were already paid for. One of these students had coursework completed, but had some problems with late paperwork. The other student was completing a math class in summer but had completed coursework in the major. 

Seven of the students who took the assessment in May 2005 had some type of psychology major. The other student had a psychology minor. Of these students the following combinations of majors and minors were reported: 

1. Double major in General Psych and Substance Abuse reported by one student

2. General Psych and Recreation, Fitness and Exercise

3. General Psych with sociology minor

4. General Psych with Business Administration minor

5. Psychology (not specified) and Criminal Justice

6. Human Biology major with Psychology minor

Self-Reported GPA of Students
Students were asked to self-report their GPA in both the departmental survey, and as part of the ACAT. On the departmental survey, the overall GPA reported by students was 3.37. The average of reported GPA’s in counseling and psychology classes was 3.61.
Students taking the ACAT were asked to self report their overall GPA and their GPA in their major.

	GPA
	Overall 
	Major*

	3.6 – 4.0
	4
	3

	3.1 – 3.5
	1
	2

	2.6 – 3.0
	2
	0

	2.1 – 2.5
	1
	0

	1.5 – 2.0 
	0
	0


· In some cases, students chose not to answer this question. 

Overall our students reported being relatively successful in college, in both classes in their major and overall.

Future Plans of Students. 

On the ACAT, six of the students indicated that they were planning to continue in graduate studies. 

On the departmental survey, five students reported plans for graduate school. Two were accepted into CSC counseling programs, and one student reported plans to attend a social work program at University of Wyoming. Two students reported plans related to health. One of these graduates plans to attend University of Nebraska Medical Center to become a physician assistant. The other plans to attend Hastings Nursing School, with a specialty of psychiatric nursing. Another graduate reported unspecified plans to attend graduate school. 

Three students reported intent to work in psychology-related jobs after graduation. One reported a job as a probation officer in Fort Wayne Indiana, and another reported a job as a Safety and Protection Worker for the State of Nebraska. Another student reported that he or she intended to obtain a psychology-related job. 

APA Learning Goals
Although the APA Learning Goals section was used in December 2004, it was not included in the May assessment, as department personnel believed the Academic Skills Inventory would address many of the same issues. However, in December, students made useful comments based on these questions, and they may be incorporated back into future assessments.
Area Concentration Achievement (ACAT) scores
The scores on the ACAT were reported as average scores across all individuals, and for each individual. Scores were reported in terms of raw scores and standard scores. The raw scores should be interpreted with caution, as the ACAT materials state that “content areas are calibrated so that the average student will achieve a raw score between 49% and 64%.” 
The standard scores have a mean of 500 and a standard deviation of 100. Typically 68 percent of the scores in any given year will fall between 400 and 500. The standard scores were based on different comparison groups for each area. The comparison groups consisted of graduates from other schools, given that their school selected the particular content area. (This means that a different comparison group may be used for each topic area). The overall standard score is based on comparisons to schools selecting the same number of content areas, regardless of actual topic area chosen by the school. This means that the overall standard scores are based on comparison to schools which may have chosen other topic areas. 
Students at Chadron State College have standard scores that fall within one standard deviation from the mean. In terms of percentile ranks, they show strengths in personality and physiological psychology, and weaknesses in experimental design. These strengths and weaknesses should be interpreted with caution for the following reasons: 

* The test was taken at a particular point in course sequencing, which fell during finals week. Many students were completing a physiological psychology class at that point, and had probably recently prepared for a final in that course. In addition, many of the students who took the test in May 2004 indicated exposure to psychophysiology in their other major or minors. 

* The research methods class was not a required class for either the General Psychology major or the Substance Abuse major until the 2005-2007 catalog which means that some students may not have taken the class. 
* The areas of strengths and weaknesses do not match well with the December assessment. This may be due to differences in the individual samples which were very small. In this group, some students reported human biology and recreation and fitness majors which may have given them specific strengths in physiology.
	Area
	Average Raw Score
	Standard Deviation
	Standard Score*
	Percentile*

	Abnormal
	59
	19
	485
	44

	Developmental 
	62
	9
	489
	46

	Experimental Design
	45
	23
	441
	28

	Personality
	60
	20
	526
	60

	Physiological
	46
	18
	542
	66

	Social 
	53
	12
	499
	50

	
	
	
	
	

	Overall
	55
	12
	514
	56


Relationship of Test Scores to Coursework 
The ACAT report included correlations between students’ overall performance, and their self-reported GPA (both overall and in major).  The small number of students included in our sample means that correlations were not significant, although they were in the expected direction (Overall performance with overall GPA, 0.517; Overall performance with GPA in major, 0.495). 
Students taking the ACAT were also asked to indicate which classes they had taken at Chadron State College. They were directed not to include classes that they had taken at another institution. Correlations between taking the course and performance on the ACAT were also reported, but were not significant due to the small sample. Note that some of these classes (such as Tests and Measurements) are not available at the undergraduate level and/or were not required by the psychology program. 
	Area
	Percent taking class

	Abnormal
	75%

	Clinical/Counseling
	38%

	Developmental
	63%

	Experimental Design
	38%

	Personality
	63%

	Physiological
	50%

	Social
	50%

	Statistics
	50%

	Testing and Measurement
	13%


Individual Scores
When considering the individual scores, standard scores ranged from 353 to 722. (Possible range 200 to 800). The majority of students (62.5 percent) had a percentile rank of above 50. Two of the students who scored below the 50th percentile were within one standard deviation of the mean score. The student who received the lowest score consistently has had problems with standardized tests and other multiple choice tests, which are often not a good reflection of her knowledge, as indicated by performance on written and other assignments
	Standard Score Range (Overall)
	Number of students
	Percent of Students

	300-399
	1
	12.5 %

	400-499
	2
	25.0 %

	500-599
	4
	50.0 %

	600-699
	0
	  0.0%

	700-799
	1
	12.5 %


	Standard Score (Overall)
	Percentile Rank

	722
	99

	565
	74

	518
	57

	510
	54

	508
	53

	479
	42

	461
	35

	353
	7

	
	


Academic Skills Inventory Results
The second part of the departmental survey in May 2005 consisted of Krueger and Zechmeister’s Academic Skills Inventory (reference)

Students were asked to report whether they had engaged in particular types of activities as part of their coursework. These activities are important because they help students to develop the skills that CPSW and APA believe are important for psychologists. 

1. Written/Oral Communication
The first area explored was that of written and oral communication. The results indicated that most students have had at least some experience presenting information; both in written and oral form, but have not had the opportunity to present information outside of the classroom. The majority have also presented research results in a classroom. One student also reported that she had tutored students about the writing process and written communication. 
	A. Public Speaking: 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	I have made at least 3 oral presentations in a classroom.
	8
	100

	I have made a formal speech to a large audience (25+ people).
	6
	75

	I frequently make formal presentations to large groups, other than in a classroom. 
	2
	25


	B. Writing Skills: 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	I have written at least 3 lengthy (7+ pages) term papers in a professional format.
	8
	100

	I have written an article for publication in newspaper, journal, official newsletter or literary magazine.
	0
	0

	I have written extensively for a newspaper, journal, official newsletter or literary magazine. 
	0
	0


	C. Conveying scientific information coherently: 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	I often have explained a scientific concept to someone.
	4
	50

	I have presented (orally, in writing, in a poster) the results of a scientific study.
	7
	87.5

	I have participated in writing of an article for a scientific journal
	0
	0


. 
2. Information Gathering
The second area of skills explored in the Academic Skills Inventory was information gathering, defined as the ability to obtain relevant information from publications, databases and other appropriate sources. Students report relatively extensive experience in these areas of looking for information. They have less experience directly interviewing experts in particular areas. 
They appear to have less experience in critically evaluating and summarizing sources that they have found. However most have had experience in developing and administering surveys

	A. Searching electronic resources (library databases) and reference books for information, and interviewing experts. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have used library databases (such as LUIS or Psychinfo) to search for materials in the library.
	8
	100

	__ I have looked up the official webpages of journals or organizations to gather information for a project.
	6
	75

	__ I have gathered information by interviewing experts personally. 
	4
	50


	B. Critically reviewing publications (scientific/professional books and journal articles). 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have read at least 3 articles in a scientific or professional journal.
	7
	87.5

	__ I have prepared an annotated bibliography (citations with summaries) for a research project.
	5
	50

	__ I have frequently looked for logical errors or inconsistencies in a scientific or professional journal article. 
	2
	25


	C. Constructing a questionnaire or other information gathering tool. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have helped conduct a formal survey project.
	6
	75

	__ I have written questions for a survey questionnaire.
	7
	87.5

	__ I have designed and administered a formal survey to a large (25+) group of individuals. 
	7
	87.5


3. Groups/Organizations/Community- 
The third area evaluated in the Academic Skills Inventory is the ability to work effectively in teams and with groups of other people. Although students have worked in group projects for classes, and on other types of teams, they are less likely to have taken on leadership roles, or to have founded organizations. 
	A. Working successfully in groups to achieve common goals. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have worked in a group project for a class.
	7
	87.5

	__ I have worked in a team for a project other than for class.
	6
	75

	__ I have worked in a self-managed work team in a setting other than school. 
	6
	75


	B. Assuming leadership roles in groups or organizations. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have actively participated in extracurricular organizations.
	7
	87.5

	__ I have held office in a club or other member driven organization.
	5
	

	__ I have founded or co-founded a formal group or organization. 
	2
	25


	C. Participating in and organizing community events. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have been a member of at least one community organization.
	7
	87.5

	__ I have actively worked for a community organization.
	4
	50

	__ I have helped start or establish a program in my community
	1
	12.5


. 

4. Interpersonal/Counseling/Interviewing/Mentoring
The fourth area of interests was Interpersonal/counseling/interviewing and mentoring, defined as the ability to effectively conduct one-on-one interactions, including counseling, interviewing and administering standardized tests. . 
Students report relatively informal activities with regard to these experiences. They have interviewed others, and have counseled friends, but have not been involved in formal test development or administration. 
	A. Interviewing someone to learn about their history, interests, and problems. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have spoken with people to gather information about their history, interests or problems.
	8
	100

	__ I have interviewed someone for a job or other significant position.
	2
	25

	__ I have conducted formal structured interviews of individuals for an organization. 
	2
	25


	B. Counseling others. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have counseled friends with serious personal problems.
	7
	87.5

	__ I have worked as a camp counselor or other capacity where I gave advice and mentored others.
	5
	62.5

	__ I have worked in a mental health related area counseling others (e.g. crisis hotline, counselor). 
	2
	25


	C. Administering standardized tests or research experiments. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have prepared lists of question to help someone prepare for an exam.
	3
	62.5

	__ I have tested someone for a research project.
	2
	25

	__ I have experience constructing tests for a research project. 
	1
	12.5


5. Behavior Management/Supervision/Teaching- 
The fifth area of interest in behavior management/supervision and teaching, defined as the ability to teach, supervise and manage behavior through personal skills and by monitoring and manipulating relevant aspects of the immediate environment. 
Students report less formal levels of experience in this area as well. Most experience is in child care or some other group facility. 
	A. Teaching. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have formally tutored others in a subject.
	4
	50

	
__ I have conducted a class session.
	3
	37.5

	
__ I have been an assistant for someone teaching a course. 
	3
	37.5


	B. Monitoring and managing the behavior of others (setting contingencies, token economy) using psychological principles with a focus on changes in behavior. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have developed and carried out plans to systematically reward someone for accomplishments.
	5
	62.5

	__ I have formally analyzed behavior using principles of behavior analysis.
	3
	37.5

	__ I have set up a token economy or other reward system to control behavior. 
	2
	25


	C. Supervising children or other special populations. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have baby-sat or otherwise supervised children.
	8
	100

	__ I have supervised others in a day care, nursing home, or other facility.
	8
	100

	__ I have supervised co-workers or peers or others on a project, other than for a class. 
	3
	37.5


6. Individual differences/special populations/cultural diversity-
The sixth area of interest is individual differences/special population/cultural diversity, defined as the ability to work with individuals from special populations and diverse cultures in a sensitive and effective manner. 
Students report some experience and exposure to special populations. One student reported helping a parent who was employed in a situation where the parent worked with special populations. In general, students sought to be inclusive of others, and sometimes engaged in advocacy for other groups.
	A. Working with special populations such as mentally ill or elderly. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have visited an institution for special populations (such as a nursing home).
	7
	87.5

	__ I have regularly volunteered with the elderly or other special adult populations.
	2
	25

	__ I have held a job where I worked with special populations (e.g. elderly, differently abled, etc.). 
	6
	75


	B. Working with culturally diverse groups of individuals. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have worked in cooperation with individuals from another culture than my own.
	6
	72

	__ I have worked or traveled in countries other than my own.
	3
	37.5

	__ I use more than one language when working with people from other cultures. 
	1
	12.5


	C. Advocacy and empowerment. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have stood up for someone who was being discriminated against.
	5
	62.5

	__ I have sought ways to include people in activities/organizations who have traditionally been left out.
	6
	75

	__ I have helped individuals, groups or organizations increase their self-determination. 
	3
	37.5


7. Critical thinking/Problem solving- 
The seventh area of interest was critical thinking/problem solving, defined as the ability to critically evaluate situations and projects in a rational manner and reach conclusions based on the information available. Students do not report much experience as consumers of research, although they have written critiques. They appear to be able to systematically analyze decisions and to evaluate the role of bias in decision making. They also have been involved in conflict resolution, although not in formal crisis intervention. 
	A. Critically evaluating (detecting flaws in) research studies. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have frequently identified problems with research reported in the media.
	2
	25

	__ I have written a critique of a published research study.
	4
	50

	__ I have designed a research study that would eliminate or compensate for the flaws in a previous study. 
	1
	12.5


	B. Systematically evaluating costs/benefits of choices with several options. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have thought about the advantages and disadvantages of each option when making a decision.
	7
	87.5

	__ I have developed a written list of costs and benefits of alternatives in order to make the best decision.
	5
	62.5

	__ I have used formal decision making techniques learned in a class on a regular basis. 
	3
	37.5


	C. Taking human biases into account when making decisions and resolving crises. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I take into account human cognitive biases that operate in decision making situations.
	8
	100

	__ I have solved a conflict between groups or individuals by sorting out the issues at hand and attempting to resolve them.
	7
	87.5

	__ I have experience in formal crisis intervention. 
	0
	0


8. Research Methodology/Statistics
The eighth area addressed in the Academic Skills Inventory was research design and statistics, defined as the ability to design, conduct, and analyze the results of research experiments and studies. Students report relatively high levels of experience in the areas of research design and statistics, including the use of statistical software. They have relatively less experience with qualitative analysis.
	A. Designing a formal research study (survey, experiment). 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have helped conduct a research project in the natural or social sciences.
	6
	75

	__ I have designed a research project in the natural or social sciences.
	6
	75

	__ I have personally designed and conducted a research project in the natural or social sciences. 
	6
	75


	B. Analyzing/interpreting experimental data (e.g., with t tests, ANOVA). 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have helped code, enter or summarize data for a research project.
	7
	87.5

	__ I have used hand calculations or a calculator to analyze data from a research study.
	5
	62.5

	__ I have used statistical software programs such as SPSS or SAS to analyze data. 
	6
	75


	C. Analyzing results of qualitative (i.e., nonnumerical) research studies. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have gathered qualitative (non-numerical) information about an issue.
	8
	100

	__ I have used archival sources to gather qualitative information (organizational records, newspapers, microfilm).
	6
	75

	__ I have performed a content analysis of qualitative information (such as answers to open ended questions). 
	2
	25


9. Ethics/Values- 
The ninth area addressed in the inventory was ethics/values, defined as the ability to take into consideration the costs, benefits, and impact of projects on the individuals involved and society in general. Students are required to take an ethics class out of the department as part of the General Studies program. Students report relatively high levels of experience with many of these areas. It is somewhat surprising that only slightly more than half of them report familiarity with the ethical guidelines of a major scientific organization, and that only half have discussed research impacts on society. These are implicitly part of much of our coursework, but explicit connections are not always drawn between research and society. Students report a relatively high level of volunteer work in this question. 
	A. Evaluating the risks and benefits of research using human participants. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have discussed the rights and welfare of people in a scientific study.
	7
	87.5

	__ I am familiar with the ethical guidelines of a major scientific organization.
	5
	62.5

	__ I have designed a research project in order to minimize the risk to participants and maximize benefits. 
	3
	37.5


	B. Evaluating the impact of research projects on society. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have discussed whether a research project was ethical or unethical.
	6
	75

	__ I have discussed with others the impact of specific research projects on our society.
	4
	50

	__ I have examined how research should be conducted in order to maximize the benefits to society. 
	4
	50


	C. Volunteer work. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have done volunteer work for an agency or other group.
	8
	100

	__ I have volunteered for an agency or organization for weeks at a time.
	5
	62.5

	__ I have volunteered for an organization on a yearly basis. 
	4
	50


10. Technology/Computer
The final area addressed in the Academic Skills Inventory is computer and technological skills. defined as the ability to use computers for information gathering, analysis and dissemination. Students report relatively high levels of computer experiences, but typically do not have specialized training in web page design or computer programming, which are not emphasized much in the psychology curriculum. Students report relatively high levels of skills in Internet searches, although given the evidence regarding critical thinking, the evaluation of internet information might be an area to stress. 
	A. Using computer software to analyze and present research. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have used a wordprocessor (Wordperfect, Microsoft Word, etc.) to write a paper.
	8
	100

	__ I have used a graphical program or spreadsheet (such as Excel) to present information.
	8
	100

	__ I have created a multimedia presentation using computer software (e.g., Power Point). 
	8
	100


	B. Computer programming, including designing web pages. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have used a Windows based computer system.
	8
	100

	__ I have used HTML to design a web page.
	2
	25

	__ I am proficient in one or more computer programming languages. 
	2
	25


	C. Using the Internet to search for information. 
	Number of Students Reporting Activity
	Percent of Students Reporting Activity

	__ I have used search engines (Yahoo, Excite, etc.) to search for information on the Word Wide Web.
	8
	100

	__ I have e-mailed people I do not already know to get specific information.
	7
	87.5

	__ I have used the Internet to locate and search databases located at remote institutions.
	5
	62.5


Located many different job sites and applied for different jobs using the internet as source
IV. Departmental Plans: Proposed areas of change to department: past and present 

Before discussion of departmental plans, it is important to note that the results between December 2004 and May 2005 were slightly incongruent. Different instruments were used in the different assessment periods. However, the sample sizes for each time period were very small, so it is somewhat problematic to make conclusions about differences between groups, and about departmental plans, based on small sample sizes. 

Progress on last years plans

In the past few years, the department adopted the APA learning goals, and has begun development of a program handbook which delineates the goals and expectations of the psychology department. Also the department is working on an alumni survey, which will be given to graduates from the past three years. The department has made changes to the catalog in the past, dropping the substance abuse major, and adding a substance abuse and general psych minor. The department has also changed requirements so that Statistics and Research Methods classes are required for the major. Extending these requirements to psychology minors will be considered. An external consideration has pushed some of these changes. In order to attract and retain Psychology students, the department has applied for a Psi Chi chapter at Chadron State College. Psi Chi is the honorary society in undergraduate psychology, and is very interested in promoting undergraduate research in psychology. Our initial application to Psi Chi was denied because psychology students have not been required to take research methods until the most recent catalog.
The alumni survey is close to being completed, and will be filed as an addendum to the current assessment plan. Results may be incorporated into next year’s assessment report.  The pre-test (based on PCAT) will be administered in January 2006 to two General Psychology classes. Information will be incorporated into next year’s assessment report. The Student Handbook is nearly complete, and will be incorporated into the program’s webpage as web development continues. The faculty surveys regarding skills and experiences required in each class will be administered this year, and will provide the department with a means of addressing requirements for each class in terms of knowledge and skills. It will also provide the department with a means of tracking changes in classes.
Specific Areas of Concern
The specific areas of concern identified in this year’s assessment include experimental methods, social-cultural, career development and planning, and critical thinking and information literacy. In both topic areas (experimental and social-cultural), not all students may have taken the associated coursework, however since research methods is assumed to be an integral part of psychology, more emphasis will be given to this area. Other areas, such as physiology, showed inconsistent results across semesters, and will not be emphasized.
Experimental Methods and Research

Step 1: Psychology Program Research Initiative

The department initiative for 2005-2006 is to increase departmental emphasis on student research. The department will sponsor and host a Research Day for projects in psychology classes, including research. The goal of this initiative is to increase student understanding and involvement in undergraduate research. 

Step 2: Potential Catalog and Course Changes to Better Align with APA Learning Goals and Research Initiative
The APA learning goals also have some implications in terms of course offerings and departmental emphasis. The psychology program has some issues when compared to psychology programs at other institutions of similar sizes. Changing the focus of the department to a more traditional psychology program will involve several potential changes, both in terms of catalog and course changes, and in terms of faculty focus. One consideration is course offerings, requirements and course sequencing. Of primary importance to the program is developing an emphasis on psychology as a science, with earlier exposure to both statistics and research methods, with an opportunity for more advanced work in later classes.  

Social-Cultural Areas
This area was an area of concern on both the locally developed exam, and on the ACAT. Only 50 percent of the students taking the ACAT had taken Social Psychology, so possibly the lower scores in this area indicate lack of exposure. Content areas and topics covered in the Social Psychology and the Culture and Psychology class will be addressed by conversations among faculty. For example, in some cases, Culture and Psychology may be taught from a multicultural counseling or education perspective, and in other cases it might be taught as a cross-cultural psychology class, and there are differences in the expected knowledge of students in both classes. In Social Psychology, an emphasis on exposure to original research rather than broad content coverage may have influenced knowledge levels of broad content coverage. The department plans to examine courses in terms of requirements and faculty emphasis through examination of syllabi and faculty surveys
Career Development and Planning
Step 1: Student handbook development 
The department will continue to address these issues through handbook development, advising, and perhaps through departmental meetings with students. Career options in psychology, and information about graduate schools should be presented at an early point in a student’s career. Departmental resources are being collected to deal with some of these issues, including materials from APA about careers in psychology, a departmental membership in APA which includes many resources regarding graduate schools in psychology, journals, student memberships, etc. 
Step 2 Career and Graduate School Information Presentations

The Psychology Club will hold presentations in the fall of each year regarding career options and graduate school application. 
Step 3: Explore career options through Internship Office and Alumni Survey

In addition, the psychology department will explore connections with the internship office, to determine whether there are local agencies and state agencies that might have human service positions available for graduates. The department will also consider results of an alumni survey to determine what the outcomes for graduates are, in terms of careers or graduate school

Step 4: Inclusion of capstone course. The inclusion of class on history and systems of psychology at senior level has been proposed. One option for this class would be to have it offered in fall semester of the senior year. The class could include an overview of topics covered in Introductory psychology and would be a good review of psychology, as well as good preparation for the GRE Subject Test in Psychology. It could also include information about career planning and graduate school applications, although it is desired that some of this information be available to students at an earlier level.

Critical thinking and information literacy

Step 1. The department plans to address these issues by incorporating critical thinking and information literacy into more class activities. The faculty survey described in the assessment plan will be used to assess faculty’s current use of critical thinking and information literacy assignments, and faculty will be encouraged to share successful use of these activities. 
Final Conclusions
The department intends to utilize test results, and make program-wide changes in program classes. Faculty will be asked to provide information about their class requirements and emphases. Ongoing analyses of faculty skill requirements in classes will be addressed at the departmental level. The faculty will also examine using of the Academic Skills Survey in classes to address both a particular class, and maybe on a yearly basis regarding the program. Communication with scale developers has indicated that they are not aware of any use of this survey in departmental assessment, thus use of the faculty and student surveys over time may provide useful information for other psychology departments. 
