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Activity Types Learner Roles Teacher Roles Roles of Materials

Dialogues and drills, rep-
etition and memorization,
pattern practice.

Organisms that can be
directed by skilled
training techniques to
produce correct
responses.

Central and active
teacher-dom inated
method. Provides model,
controls direction and
pace.

Primari Iy teacher-oriented.
Tapes and visuals, lan-
guage lab often used.

Imperative drills to elicit
physical actions.

Listener and performer,
Iittle influence over the
content of learning.

Active and direct role;
"the director of a stage
play" with students as

actors.

No basic text; materials
and media have an
important role later.
lnitially voice, action, and
gestures are sufficient.

Unique materials: col-
ored rods, color-coded
pronunciation and vocab-
ulary charts.

No textbook, which
would inhibit growth.
Materials are developed
as course progresses.

Materials come from
realia rather than text-
books. Primary aim is to
promote comprehension
and communication.

Consists of texts, tapes,
classroom fixtures, and
music. Texts should have
force, literary quality, and
i nteresting characters.

Learner responses to
commands, questions/
and visual cues. Activi-
ties encourage and shape
oral responses without
grammatical explanation
or modeling by teacher.

Combination of innova-
tive and conventional.
Translation, group work,
recording, transcription,
ref lection and observa-
tion, listening, free
conversation.

Activities allowing com-
prehensible input, about
things in the here-and-
now. Focus on meaning,
not form.

Learning is a process of
personal growth. Learners
are responsible for their
own learning and must
develop independence,
autonomy, and responsi-
bi lity.

Learners are members of
a community. Learning is
'not viewed as an indi-
vidual accomplishment,
but something that is
ach ieved col laboratively.

Should not try to Iearn
language in the usual
sense, but should try to
lose themselves in activi-
ties involving meaningful
communication.

Teachers must (a) teach
(b) test (c) get out of the
way. Remain impassive.
Resist temptation to
model, remodel, assist,
direct, exhort.

Counsel i ng/parental
analogy. Teacher pro-
vides a safe environment
in which students can
learn and grow.

The teacher is the pri-
mary source of compre-
hensible input. Must
create positive low-
anxiety climate. Must
choose and orchestrate a
rich mixture of classroom
activities.

To create situations in
which the learner is most
suggestible and present
material in a way most
likely to encourage posi-
tive reception and reten-
tion. Must exude author-
itv and confidence.

lnitiatives, question and
answer, role play, lis-
tening exercises under
deep relaxation.

Must maintain a passive
state and allow the mate-
rials to work on them
(rather than vice versa).

Engage learners in com-
munication; involve
processes such as
information sharing,
negotiation of mean ing,
and interaction.

Learner as negotiatoÍ/
interactor, giving as well
as taking.

Facilitator of the commu
nication process, partici-
pants' tasl<s, and texts;
needs analyst, counselor,
process manager.

Primary role in promoting
commun icative language
use; task-based materials;
authentic.
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Table 2.1. An overview of methods (adapted from Nunan, 1989a)

SyllabusTheory of Learning ObjectivesTheory of Language
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Language is a sYstem of
ru le-governed structures
hieraichically arranged.

Habit formation; skills
are learned more effec-

tively if oral precedes
written; analogY, not
analysi s.

Control of structures of
sound, form, and order;
mastery over symbols of
the language; goal:
native-speaker masterY
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¿nd svntax. Contrastive
analysis.
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Will include some/all of
the fol lowing: structures,
functions, notions,
themes, tasks. Ordering
will be guided bY learner
needs.


