ATTENDANCE  
SAM, 
This is my thinking about this attendance stuff .  

I would love to write a paper on this . Your choice  use/discard /ignore /to be co author /a peer reviewer who can cope without the pretty linking sentences at this design stage and criticise the thinking  logic  rather than be distracted by the odd spelling mistake etc ????


FOCUS 		IMPROVE ATTENDANCE AT GLENALA SHS 
Concept 	BE CLEAR ABOUT WHAT WE CAN LEAD/MANAGE /INFLUENCE 
Especially put original Australians in the 60,000 year mark of brain development /human development thinking








APPRECIATION OF THE CONTEXT 
[image: ]
Concept 	REMEMBER JUST WHERE WE ARE IN HISTORY 

































CONDUCT A POLITICAL,HISTORICAL,ECONOMIC,EDUCATIONAL ,SOCIAL & TECHNOLOGICAL SCAN OF THE CONTEXT YOU ARE IN 
My approach to this is to use 3  levels and  6  criteria  They do not fit neatly into these boxes BUT makes me simplify thinking.
	Foci 
	Global 
	National 
	Local 

	Political 
	Push back against Australia’s simplified standards based reform agenda 
Big push for community engagement through ICT Move away from Govts Decide ,Educate; Advocate ; Defend ( its DEAD )
	Metrics of success determined for National partnership schools 
	You have some immediate pressures here 

	Historical 
	One size fits all dead 
Short term focus on output measures and targets 

	
	Benchmarks needed so we can show value added rather than attainment of arbitrary “targets”

	Economic 
	GFC 
	
	Who has the money ? This is where the Community LEAP strategy becomes important so the community groups paid to deliver social services do so rather than overload your school services 

	Education 
	Business not satisfied with education  delivery . Will push harder to change policy and practice 
	
	I have no idea what the school philosophy of teaching and learning is 

	Social 
	Culturally appropriate teaching,curriculum ,school culture tec 
	The push is for celebrating diversity and then the money goes to ATSI initiatives in Inala – leaves out pacifica a bit 
	History of discontent and separatism ; 

	Technological 
	There are many pushes to have parent access individual student data to push school accountability  Move from passive parents  to pushy parents and community with transparent access to data NY If we have it – You have it  --is the promise on some school websites 
	National Broadband  roll out is an interesting thing to get involved in .
I will be following up a QELI contact with CISCO & TELSTRA and Young Network Foundation and will keep you informed  
	Limitations by policy on social media etc etc 



Concept  	SWIM ACROSS THE TIDE OF  CURRENT THINKING – NOT AGAINST AND NOT WITH 


CONSCIOUSLY CHOOSE A CHANGE PARADIGM 

Concept –META FRAMEWORKS  or PERSONAL MODELS OF CHANGE  are essential  for  high level transformative leadership that gets the big jobs ; The transactional change stuff can be dealt with by hiring and firing technical expertise.

Concept 	 FIT FOR PURPOSE FRAMEWORKS PROVIDE A COMMON SCAFFOLD FOR THINKING THAT HELPS CROSS DISCIPLINARY TEAMS.

My approach is that the paradigm determines the questions asked and the solutions offered 

There are many theoretical and conceptual frameworks that inform our thinking about the structure of the service system and the delivery of services to vulnerable families. Prominent approaches include: the developmental–ecological framework, situational crime prevention models, attachment theory, trauma theory, child development, gender theory, victimology, developmental–psychopathology, responsive regulation, community development, the public health model, and models of therapeutic engagement
http://www.aifs.gov.au/nch/pubs/sheets/rs11/rs11.pdf


Just be aware that education with “targets”  for  the   ATTENDANCE/ ATTAINMENT/ RETENTION AGENDA  have adopted a quasi health /military  model  that uses triage as a basic premise  to allocate scarce resources/discard those who can’t be saved ???????
[image: https://www.healthed.govt.nz/sites/default/files/resource-images/HE1427.png]






















This Macro approach  is delivered through  Logic mapping ; Logframe approaches  to planning and implementation 

This is the paradigm of the Fed Govt that cascades to your deliverables and accountability monitoring  It is OK but not flexible enough to shift as we go 
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My PHEEST analysis suggests that  metrics  of  ATTENDANCE /ATTAINMENT /RETENTION  TARGETS ,are underpinned by very complex ,interdependent FACTORS ( home circumstances;quality of teaching ;curriculum relevance etc etc ) that can not be addressed by a simple ,linear logic  .In my opinion,this linear logic approach leads to schools and systems massaging the measures  and ignoring any sustainable change 

In short ,attendance is a very MESSY BUSINESS 

·  Multiple BOUNDARY ACTORS inside and outside our sphere of control/influence
[image: ]
·  FACTORS  that  are frequently presented within domain specific  paradigms.(psychological;sociological;pedagogy etc ) 
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· Non-linear cause /effect  interdependencies within and across actors/factors

[image: ]



THE EDUCATIONAL CHANGE LITERATURE ABOUNDS WITH STATEMENTS LIKE 
In a landmark study about transforming Chicago’s low-performing schools, a sobering lesson emerged:
No single reform solution really works on its own. Instead, schools, districts, communities, and families must take multiple actions to address the complex problem of turning around chronically low-performing schools.[footnoteRef:1] [1:  Heather B. Weiss, M. Elena Lopez, & Deborah R. Stark Breaking New Ground: Data Systems 
Transform Family Engagement in Education Issue brief  Harvard Family Research project 
January 2011 
] 




A better "fir for purpose " approach  seems to reside in the emergent OUTCOME MAPPING approach  that adopts a collaborative ,iterative approach  that can be linear enough for funders and EQ types who are anal retentive/concrete sequential learners by the time they  get into power  
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This  lends itself to PAR PAL approaches best conceptualised as a cycle fractal  that  facilitates entry point  difference without compromising the integrity of the approach 
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The model we could  build might look like ??????





 (
             
CERTAINTY OF DECISION 
AFTER RALPH STACEY 
PRACTICES 
  
Evidence based practice
 protocols emerge 
Penalties /rewards for compliance 
Scalable/
replicable  approaches
 shared  across contexts ?
Share 
wisdom .
PUZZLES 
Patterns  of
 
behaviour
  are observed and recorded 
C
ompliance 
driven 
 application
 of 
 policy 
 to local contexts
Transforming practice /tacit 
knowledge  into
 formal declarative knowledge 
 
PROBLEMS 
Multiple disciplinary paradigms provide a lens through which experience may be filtered 
Paradigm determines the questions asked and the interventions considered 
Innovative cross disciplinary progr
ams proliferate @ the 
guidelines 
level 
.
 Program pimping for profit /
influence !
Genuine sharing of tacit 
knowledge 
 within
 " frameworks"
MESSES
Random ,
 episodic experience/story
 
with little cau
se effect relationships ‘proven" 
Everybody talking @ once overwhelms action for 80% of the 
people .
  
PASSIONATE PEOPLE EXPLORE 
AMBIGUITIES  FOR
 PATTERNS 
)


WHY ARE WE CHOOSING THIS FRAMEWORK ?? 
I have drawn on the following set of questions to rationalise this choice .
The Organization for Economic Co-operation and Development’s (OECD) Development Assistance Committee’s (DAC) Evaluations[footnoteRef:2]  looks at seven general evaluation criteria that evaluators may want to keep in mind: [2:  The Organization for Economic Co-operation and Development’s (OECD) Development Assistance
Committee’s (DAC) Evaluations http://ec.europa.eu/europeaid/evaluation/methodology/methods/mth_qes_cri_en.htm
] 

1. Relevance.  The objective of improving attendance is  consistent with needs of  the students attending the school ( formal qualifications and pathways to earning and learning )and with DET policy frames.
2. Effectiveness. The need to have a cyclical ,objective analysis of action leading to outputs and measure outcomes rather than worrying about impacts that are outside our limited sphere of influence .Did the intervention work is the simple question. 
3. Efficiency. This is a Social Return on Investment( SROI) issue. Money is secondary to the people time we put into the activities /strategies.and the “social benefit ‘ gained /measured
4. Sustainability. To what extent will benefits continue after campaign?
5. Impact. What were the positive and negative, primary and secondary long-term effects of the campaign?
6. Coherence/complementarity. To what extent do the campaign activities and outputs logically allow campaign objectives to be achieved? Are there any contradictions between the campaign objectives and the
objectives of (1) coalition members, (2) donors, or (3) communities?
7. Community value added. To what extent does the campaign (particularly if it involves a coalition) add to benefits that would have resulted from other kinds of interventions

This is the “ messy business” that this topic plays within ;We  can choose to focus on small achievable gains in attendance patterns  so long as we  understand how that aligns to the complexity of social change 
Lets be clear about my biases with attendance. DET is treating it as a transfer of best PRACTICE  issue. I see it as a MESS where the patterns of attendance at Glenala are not known –Nor can we link cause /effect in some linear fashion.
How we engage parents as co learners in this also needs serious thought 













I see MESSES being best attacked from a collaborative ,social change agenda where lots of different people,(only some of whom we influence and even fewer we control,)  hold the keys to the action.IT IS NOT  PUSH PROGRAMMING TYPE 3 
 (
                                                       CERTAINTY
A
G
R
E
E
M
E
N
T
TYPE 1 PROGRAMS 
CONTENT  
 EMERGENT FROM THE IMMEDIATE CONCERNS OF PEOPLE 
PROCESS 
INFORMED 
DIALOGUE  BASED
 ON THE BEST FIT DELIBERATIONS FROM MULTIDISCIPLINARY TEAMS 
TYPE 2 PROGRAMS 
CONTENT 
WHAT WORKS FROM THEORY /PRACTICE 
PROCESS 
NATIONAL FRAMEWORKS & GUIDELINES 
LOCAL EXPERIENCE AND EXPERTISE ENGAGED IN DESIGNING LOCAL 
PROTOCOLS  TO
 ADDRESS LOCAL CONCERNS WITH LOCAL   SPONSOR SUPPORT ;RESOURCE SUSTAINABILITY ; CELEBRATE  LOCAL EXPERTISE ; EXTERNAL FACILITATION TO  TRANSFER POSITIVE DEVIANCE 
POSITIVE DEVIANCE 
 
TYPE 3 PROGRAMS 
CONTENT 
HOW TO  
" THE
 ANSWER "
PROCESS
PEOPLE  SHARING
 PRACTICE WITH PEOPLE 
PULL  PROGRAMMING
PUSH PROGRAMMING
 
)It IS PULL PROGRAMMING TYPE 1  































STAGE 1 	 INTENTIONAL DESIGN
Concept 	MAKE ASSUMPTIONS TRANSPARENT 
[image: ]

My assumptions 
· Good teaching attracts kids and keeps them at school irrespective of home background differences 
· If kids come more often , more of them  get better  school results ( particularly if the school policy says not submitted = no marks!) Some of them defy this trend 
· Good school marks and bits of paper are not always valued in the real world 

1. Shift in social norms
2. Strengthened organizational capacity
3. Strengthened alliances
4. Strengthened base of support
5. Improved policies
6. Changes in impact.[footnoteRef:3] [3:  Reisman, Jane, Anne Gienapp, and Sarah Stachowiak (2007). A Handbook of Collection
Tools: Companion to "A Guide to Measuring Advocacy and Policy." Organizational
Research Services for the Annie E. Casey Foundation] 





1	VISION 
Young people become lifelong learners who accumulate wisdom in lifewide contexts.  .Everybody contributes their wisdom to help others learn. Young people come to school for some of this learning because it is  a  most  engaging place.   Teachers are great at  the soft skills of relationships. Teachers know their stuff  Teachers can  present it in many different ways 

2	MISSION 
In support of this vision , I see my contribution as a designer of frameworks and a facilitator of other people’s learning   A bullshit detector if you will, to make transparent the current spin of outdated bureaucracies still trying desperately   to keep power over  the boundary actors . I want to  adopt an enabling role that facilitates the complementary contributions. needed  to  deliver a shared  higher order moral purpose 




3 & 4  	BOUNDARY PARTNERS/ACTORS AND FACTORS THAT PROVIDE OUTCOME CHALLENGES   
5	PROGRESS MARKERS 
I really am committed to the collaborative development of this matrix BUT I want to use the available research about “ what works “ to inform what we aim for NOT just put in EQ BS; what makes life comfortable for teachers/administrators  or parent wants/hallucinations 
	ACTOR 
	OUTCOME CHALLENGES 
How the FACTORS of  relationships, behaviour ,actions, activities will look like ,feel like when we have been successful
	PROGRESS MARKERS 

	
	
	Must See 
	Like to see 
	Love to see 

	Student ( current year 10 cohort ?)
	Each student has  set realistic personal learning goals.Each one has the knowledge to access and apply data on attendance and performance to adjust learning approaches. Each one  has a support network of people  inside and outside the school who provide cultural/,social /vocational/ academic advice
Each student engages in out of school learning that is recognised 


	






SETP : 
5% ???? improvement in attendance rate 

	






Performance profile improving 

Reduction in behavioural referrals
	






100% on an earning /learning pathway in school OR out of school 

	Peers 
	Help other crabs get out of the bucket – Not drag em back in !
	
	
	

	Parent/carer 
	Understands the role they play in helping kids Attend And Attain
 
	Improved parent satisfaction surveys in year 2 of the program 

	!00% have  initiated /attended 2  parent teacher interviews annually  
70 % have participated in a parent workshop to understand welfare and education obligations 

	Key leaders actively engaged in school decision making processes.

	Teacher 
	Cuturally appropriate teaching that leads to learning outcomes this school values 
Applies data to change teaching/ program 
	Contacted every parent at least once per semester  about a positive outcome ?
	
	

	Sam 
	Monitors a  feedback system that provides weekly attendance, attainment data in user friendly  form to students, parents and teachers??? and Promoted to God’s offsider 
	
	
	

	Titular heads of schooling
	
	
	
	

	Community leaders of organised networks/groups 
	Have signed an MOU with the school to align  services to support school referrals 
	
	
	

	State Govt Service providers 
	
	
	
	

	Federal govt ??
	
	
	
	

	???
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	










SOM FOOD FOR THOUGHT ABOUT PROGRESS MARKERS IN THIS CASE 
dimensions: individual/family and population level.
The individual and family outcomes can be categorized as follows:
▪ changes in attitudes, perceptions and beliefs
▪ changes in knowledge
▪ changes in awareness
▪ changes in skills
▪ changes in behavior
▪ changes in health
▪ changes in family stability
▪ changes in financial status.[footnoteRef:4] [4:  Reisman, Jane and Anne Gienapp (2004). Theory of Change: A Practical Tool for Action,
Results and Learning. Organizational Research Services for Annie E. Casey
Foundation] 



1. Policy change
2. Capacity of civil society organizations
3. Democratic space
4. Policy impact
5. Empowerment
6. Social norms
7. Base of support











As we get away from control to influence   we need to be clear about just where the effort is placed  Two tools are useful in this regard 

[image: ][image: ][image: ]
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6 	STRATEGY MAP 


[image: ]




[image: ][footnoteRef:5] [5:  Cristina Mansfield Monitoring & Evaluation of Advocacy Campaigns
Literature Review
Published by the Ecumenical Advocacy Alliance, Geneva, 2010. 
2010] 

[image: ][footnoteRef:6] [6:  Clark, Helen and Andrea A. Anderson (2004). Theories of Change and Logic Models: Telling
Them Apart. Presentation at American Evaluation Association, www.actknowledge.org
accessed March 2010.] 

7	 ORGANISATIONAL PRACTICES 

1. Prospecting for new ideas, opportunities, and resources
2. Seeking feedback from key informants
3. Obtaining the support of your next highest power
4. Assessing and (re)designing products, services, systems, and procedures
5. Checking up on those already served to add value
6. Sharing your best wisdom with the world
7. Experimenting to remain innovative
8. Engaging in organizational reflection












This bit below comes from  just outside education ; The developmental psych in me sees this as useful as a strategy map we can put ATTENDANCE within 


[image: ]

This comes from http://conferenceonthenet.com/clients/niftey/docs/Silburn.pdf
Name: Professor Sven Silburn
Position title: Director, Centre for Child Development & Education 
Qualifications: BSc (Psychology) BSc (Hons) MSc (Clinical Psychology) 
Current projects:
Early developmental pathways linking health, disability, education, welfare and justice, 2010-2015; NHMRC 572742



THE EDUCATIONAL CHANGE LITERATURE ABOUNDS WITH STATEMENTS LIKE 
In a landmark study about transforming Chicago’s low-performing schools, a sobering lesson emerged:
No single reform solution really works on its own. Instead, schools, districts, communities, and families
must take multiple actions to address the complex problem of turning around chronically low-performing
schools.[footnoteRef:7] [7:  Heather B. Weiss, M. Elena Lopez, & Deborah R. Stark Breaking New Ground: Data Systems 
Transform Family Engagement in Education Issue brief  Harvard Family Research project 
January 2011 
] 

 (
THIS IS THE BIT YOU ARE FOCUSSING ON TO DELIVER OUTPUTS  It may be necessary so at least something gets done It is certainly not sufficient   
)[image: ]









1	CHOOSE A THEORY OF CHANGE THAT IS FIT FOR PURPOSE 
IF we focus on  ATTENDANCE  as the vehicle  THEN, you need a THEORY OF CHANGE at a meta level if you are going to impress the next level leadership stuff . 

  I think  this level of thinking impresses people such as Dr Steve Brown who runs the QELI and could be DG in a next life. ( May be a bit wasted on the likes of night ryder ) 
I do not care which one you choose but do yourself a favour and pick one 
This is an Outcome mapping approach I am learning to use as an evaluation methodology  that can inform social change processes   
Intentional design 



[image: ]

All of these models go on to identify FACTORS such as 
· strong leadership from the principal,
· and includes four interconnected elements:
·  instructional guidance; 
· professional capacity of teachers; 
· school learning climate; and 
· parent, school, and community tie
EDUCATIONAL TRENDS/FADS AND FANCIES 
New directions in education planning are shifting from school-centered to student-centered learning, which focuses on students setting personalized learning goals, learning inside and outside of the classroom, and striving toward mastery of skills for the
real world. This shift underscores the many influences on the education of children and youth that need to be mobilized. One of the most powerful influences is family engagement in children’s education.

investments are also being made in student data systems and the use of individualized student data to improve teaching and learning. Not only can student data help districts and schools develop strategies to address the areas in most need of improvement, but the data can also serve as a catalyst for home–school communication. Parents often do not have timely and relevant information about their children and are at a loss to support student learning in specific and practical ways. Parents benefit from having information
about key indicators—such as student attendance, growth in learning, and achievement—on which they can have an impact

DATA
Creating accessible, readily understood, and actionable data can jumpstart meaningful communication and partnership between families and schools.
Accessible 
actionable 
entrenched culture of data collection for compliance reporting that needs to shift toward data collection for continuous improvement. Instead of being used as a “hammer” knocking educators down, data should be used as a “flashlight” illuminating what’s working and guiding informed decision-making and action.[footnoteRef:8] [8:  3 Education Week. (2010) Aimee Guidera on Data
Development [Video]. Leadership Forum on Making Data
Matter. Available at: http://www.edweek.org/ew/section/
video-galleries/april10-event-data.html#Guidera] 


The use of data; however, is not a panacea for today’s educational challenges. It is a starting point for communication and action within the complex web of relationships that exists among districts, schools, early childhood programs, families, and community
organizations serving children and youth.
Family engagement is a shared responsibility.
families have data to share about children, such as their knowledge, interests, and
needs, and how they spend their time at home.
Family engagement is continuous
Family engagement runs across and reinforces learning in the multiple settings where children learn. Equipped with student data, families are able to direct their children to resources that support and enrich learning, such as afterschool and homework help programs

Technology—
consisting of e-mail, text messages, and web-based data systems—is making it easier for families to gain access to student data. However, giving access to too much data without any context, as is common with web-based parent portals, is not helpful. Instead, it is important for schools to work together with families and teachers to identify the key indicators against a framework of educational goals that best reflect the student’s learning and growth and that can be shared on a regular basis so that families can be fully aware of the progress being made. For example, families should have access to data about attendance, development of reading and math skills (as measured by ongoing formative assessments), and measurement against grade expectations and
college and career readiness. Data should also be shared with families regularly
and promptly. Parents want timely notification about attendance and academic information so that interventions can be implemented early. In many schools, this information is already tracked in data systems. It is a matter of recognizing families as key stakeholders who both deserve and need the information, and then packaging the data in a way that will be easy for families to access, understand, and use. When parents are involved in the design process, broad access is more likely to be attained. At the same time, their involvement in planning supports the idea that engagement is a shared responsibility and helps to build trust with families and communities.
Understanding. Providing access to data is not enough. Families must be able to understand the data and know what to do with it. They need to grasp what the data suggest in terms of their child’s shortand long-term development and academic progress. Parents want to know if their child is on par with other students at the same grade level. Parent–teacher conferences are ideal for making student data a centerpiece of conversations during the school year. These meetings become the
“essential conversation
[bookmark: _GoBack]Action. Families benefit the most when programs and schools provide actionable tools that are linked to the data gathered from ongoing assessments. Such tools can give families clear guidance about how to enable their child’s strengths to flourish, how to overcome challenges, and how to engage their child in activities and discussions that will support their overall learning and growth. From providing families with recommended activities that they can do at home with everyday materials, to highlighting resources in the community that they can access, schools are able to build effective opportunities for learning that respond precisely to the learning profile of the child. With access to data, an understanding of what that data reveals, and actionable tools, families can: • Support, monitor, and facilitate student progress
and achievement in a focused and concrete way that complements learning at school; • Inform transition from one program or school to another so that teachers can be cognizant of and build upon the child’s unique development and interests; • Engage in ongoing conversations with their child about planning for career and college; and • Map student skills and interests to available
programs/resources in the community such as afterschool programs and summer camps to further enrich learning and growth opportunities.
Develop a data pathway from early childhood through
high school that acknowledges families as end-users.
A data pathway for families would provide an ongoing source of concise data in an easily interpretable format with clear action steps that families could implement to support their child’s learning
Provide guidelines to ensure that data are accessible,
understandable, and actionable. A data pathway enables parents to access vital information about a child’s learning within the framework of standards and assessments and the child’s individual learning goals. It would also provide opportunities ranging from
web-based tutorials to parent–teacher conferences for families to grasp the meaning of the data
Ensure that the family perspective is incorporated in
design and implementation. Sharing data with families is likely to succeed when it provides them with a valuable experience. One of the lessons gained from the cases that follow is that school districts always keep families at the center of their work. They involve families in testing data systems, listen to what they know and would like to know, and get input and feedback as they pilot and expand their projects

Build capacity at state, district, and school levels.
Efforts should be made to encourage educators at all levels to optimize the use of their data systems through sharing student performance data with families. These systems should include individual, classroom, and school-level data about attendance, grades, disciplinary action, and standardized tests, and should capture changes over time.

Help districts understand, design, and implement
evaluations of their data sharing strategies. One of the most effective messages that districts can share, both with their communities and with policymakers, is that their efforts are making a difference among families and students [image: ]
COMPLEMENTARY LEARNING 
What’s different about complementary learning?
Traditional programs isolate services in separate silos. In contrast,
complementary learning systems assure learning supports are intentionally
connected. Th ey:
• Align resources to maximize effi ciency
• Create a web of opportunity so that no child falls through the cracks
• Provide disadvantaged children enriching opportunities that are the norm
for middle class children
• Promote success from birth through adolescence so that all children are
ready to enter school and ready to exit
http://www.hfrp.org/publications-resources/browse-our-publications/what-is-complementary-learning








Defining Family Engagement[footnoteRef:9] [9:  Helen Westmoreland Family Involvement Across Learning Settings FINE Newsletter: Family Involvement Policy Volume I, Issue 2, May 2009
] 

Reflecting a systemic approach to education from birth to young adulthood, effective family engagement:
1. Is a shared responsibility in which schools and other community agencies and organizations are committed to reaching out to engage families in meaningful ways and in which families are committed to actively supporting their children’s learning and development.
2. Is continuous across a child’s life and entails enduring commitment but changing parent roles as children mature into young adulthood.
3. Cuts across and reinforces learning in the multiple settings where children learn— at home, in prekindergarten programs, in school, in after school programs, in faith-based institutions, and in the community
HOME SCHOOL COMMUNICATION 
Meaningful family engagement is about much more than just disseminating various pieces of information about student and school performance. It’s about helping families understand how to plan for their student’s long-term academic success, how to expose their student to a variety of positive learning opportunities that may not always be provided through the school system, and how to ask the right questions of the right people—at the school, district, state, and national levels—about what needs to happen for their child to succeed academically. My vision for family engagement is one that allows parents to:
· Connect with their school and community.
· Exchange information about effective practices with parents and school staff within their own school and in other districts.
· Have greater access to community-based and state- and national-level knowledge about how to increase academic achievement.[footnoteRef:10] [10:  Trise Moore Drawing on Parents’ Strengths: The Role of Districts and Schools in Empowering Families to be Effective Partners in Learning FINE Newsletter, Volume III, Issue 2 May 2011
] 


Principles 
Transparency, Honesty, Accessibility, and Flexibility.
http://esheninger.blogspot.com/2010/03/ideas-to-increase-parent-communication.html


Reviewing the Research
The benefits of effective home-school communication are many:
Parents and teachers consider communication the number one factor to increase trust (Adams & Christenson, 2000).
Christenson, S. L. & Sheridan, S. M. (2001). Schools and families: Creating essential connections for learning. New York: Guildford Press.
Strong communication can also encourage higher and realistic parental expectations. When teachers and parents are on the “same page” they can engage in more individual and concrete discussion around student progress and develop realistic goals and plans of action that are linked to student achievement (Drake 2000; James, Jurich & Estes, 2001).
Drake, D. D. (2000). Parents and families as partners in the education process: Collaboration for the success of students in public schools. ERS Spectrum, 18(2), 34-39.
James, D. W., Jurich, S., & Estes, S. (2001). Raising minority academic achievement: A compendium of education programs and practices. Washington, DC: American Youth Policy Forum. [Available atwww.aypf.org/publications/rmaa/pdfs/Book.pdf.]
Parents who receive more consistent information about their children's school performance report a higher degree of commitment to helping children improve (Helling, 1996).
Helling, M. K. (1996). School-home communication and parental expectations. School Community journal, 6, 81-99
Parents seek good communication skills in their children's teachers, citing it as one of the most desirable characteristics a new teacher could have (Lupi, 2001; McDermott, 2001).
Lupi, M. H., & Tong, V. M. (2001). Reflecting on personal interaction style to promote successful cross-cultural school-home partnerships. Preventing School Failure, 45, 162-166
McDermott, P. C., & Rothenberg, J. J. (2001, April). New teachers communicating effectively with low-income urban parents. Paper presented at the Annual Meeting of the American Educational Research Association, Seattle, WA





However, challenges and obstacles to home-school communication also exist. These include pragmatic, cultural, and institutional barriers:
· In general, parents' work schedules and lack of time, transportation, and economic resources interfere with their ability to communicate with teachers and school staff.
· Teachers also face time limitations and class schedules that may conflict with parents' availability for communicating.
· Language barriers may also limit the degree to which schools and family members interact.
· “Fortress” schools, or ones that do not welcome and conduct outreach with parents, may inhibit home-school communication (Scribner, 1999).
· Involved families tend to agree that the level of their involvement depends on outreach from teachers and administrators (Urban Institute, 1999).
· Power differentials that often exist between families and schools may affect home-school communication. Some schools tend to hold negative stereotypes of poor single minority mothers and communicate with them in controlling, disrespectful, and demoralizing ways (Bloom, 2001).
· Teacher preparation and knowledge may be lacking in how to partner and communicate with parents (Allexsaht-Snider, 1995; Shartrand, Weiss, Kreider & Lopez, 1997).
 HOW DO WE IMPROVE COMMUNICATION 
1. Make your professional email and Twitter accounts available this way parents can contact you at their convenience.   I do this in the beginning of the school year in the form of a letter that is sent home to all parents. http://twitter.com/#!/NewMilfordHS

Goal :-Parents as active partners in their child’s education 
,We (myself and other parent advocates) help parents develop a plan to support their children’s success by walking them through a set of five questions that relate to
· each parent’s long-term goals for their child’s education, 
· the resources/contacts they need to help the child realize these goals, 
· actions the parent plans to take to support the child’s growth,
·  supports that the parent needs from the school to enable these efforts, and 
· an assessment of the child’s interests and as well as challenges to be addressed. Working through these questions allows parents to develop a better sense of the questions they need to ask of teachers, other parents, and principals in order to plan the ways they themselves can help their child succeed.
  workshops, “What Every Parent Wants to Know,” gives parents a chance to ask the principal, school staff, and other parent leaders questions about academic practices and resources, and to learn specific strategies that families can use at home to support their children’s learning in the academic areas of greatest need.  

What is Check & Connect? http://checkandconnect.org/
Check & Connect is a model of sustained intervention for promoting students' engagement with school and learning. Demonstrated outcomes include:
· decrease in truancy,
· decrease in dropout rates,
· increase in accrual of credits,
· increase in school completion, and
· impact on literacy.
The Four Components of Check & Connect
1. A mentor who keeps education salient for students
2. Systematic monitoring (the “check” component)
3. Timely and individualized intervention (the “connect” component)
4. Enhancing home-school communication and home support for learning
The Core Elements of Check & Connect
· Relationship Building—mutual trust and open communication, nurtured through long-term commitment focused on students’ educational success.
· Routine Monitoring of Alterable Predictors—systematic check of warning signs of withdrawal (attendance, grades, suspensions) using data readily available to school personnel.
· Individualized and Timely Interventions—support tailored to individual student needs, based on level of engagement with school, associated influences of home and school, and the leveraging of local resources.
· Long-term Commitment—committing to students and families for at least 2 years, including the ability to follow mobile youth from school to school.
· Persistence Plus—persistent source of academic motivation, continuity of familiarity with youth and family, and consistency in the message that “education is important for your future.”
· Affiliation with School and Learning— facilitate students' access to and active participation in school-related activities and events.
· Problem-solving and Capacity Building—promote the acquisition of skills to resolve conflicts constructively and to look for solutions—avoid the tendency to place blame and diminish potential to create dependency
Steps to Implement Check & Connect
1. Determine indicators of students’ disengagement
2. Identify students at risk of disengagement or dropout
3. Select/hire mentors
4. Use “check” procedures to monitor students
5. Organize existing resources for intervention
6. Implement “connect” procedures based on student needs as discerned in Step #4
7. Provide mentor support and supervision
8. Evaluate program implementation
What works clearinghouse evaluation 
Effectiveness
Check & Connect was found to have positive effects on staying in school and potentially positive effects on progressing in school. It was found to have no discernible effects on completing school within four years of entering the program.
http://ies.ed.gov/ncee/wwc/interventionreport.aspx?sid=78
Training and Technical Assist
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Twelve Elements That Matter in the Work (and School) Environment
_ This past year, I have had opportunities at work to learn and grow.
_ In the last six months, someone at work has talked to me about my progress.
_ I have a best friend at work. 
_ My associates or fellow employees are committed to doing quality work.
_ The mission or purpose of my company makes me feel my job is important.
_ At work, my opinions seem to count. 
_ There is someone at work who encourages my development.
_ My supervisor or someone at work seems to care about me as a person.
_ In the last seven days, I have received recognition or praise for doing good work.
_ At work, I have the opportunity to do what I do best every day.
_ I have the materials and equipment I need to do my work right now.
_ I know what is expected of me at work.
Source: Gallup Inc. workplace studiesContact:
Gary Gordon gary_gordon@gallup.com
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