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Introduction

     This paper is intended to accompany the project submitted by Warren Kluss and Brent Beattie on the SD#54 Moodle server. Access to this course and copies of this document and all other supporting documents can be found at http://moodle.sd54.bc.ca. Click on “Sandboxes” and then “Extension 7/8” to access the course shell. Log in as a guest:


Username: guest


Password: guest
   The purpose of this project is to demonstrate the usefulness of a variety of distributed learning tools in the education of all students, but gifted students in particular. This has been an area long overlooked by educators, and especially distributed learning educators. In this project, you will see how a few minor changes in the planning of a course can help create an environment that will challenge and inspire all of the students in your class.

Course Construction

     The course shell you be looking at is entitled Extension 7/8. Within that course, you will see a number of modules spanning several curricular areas. You will see a grade 8 math module and a grade 7 writing module (these are not entire courses, just units on a particular topic in those subjects.) You will also see a module introducing students to the concept of giftedness, as well as an unfinished module that will act as an introduction to Moodle. This course is created but we were unable to have it included at this time due to permissions. You can scroll through these courses by using the “Jump To” button in the centre of the page. 
     The math and writing modules were constructed using existing lesson plans that were then adapted to meet the needs of gifted learners. This will be described in more detail in the next section. Links to all necessary resources were either uploaded or linked to each module. As there are no students enrolled at this time, features intended for the students may have not yet been activated (e.g. marks). 

     You will also note that several DL tools have been integrated into the activities.  In the writing module, you will see that students are required to use CMAP tools to create concepts maps for their writing, and then export them for teacher review. There is also one more DL tool that has been integrated into that unit, and it is perhaps the most exciting and relevant for gifted learners. In the “novelty” section of the unit, you will see that the assignment has been adapted to allow students to be in the online environment “Second Life”. I will explain the significance of this in a future section as well. 
     The math module takes advantage of Moodle’s ability to incorporate both cognitive and constructivist pedagogy.  Gifted learners especially benefit from activities developed with a collaborative constructive approach.  The intent in the math module is for students to read a brief introduction to the topic and then decide how much practice they need with the lesson module before they prove mastery on a quiz.  After proving a solid understanding of the basic skills, they are challenged by selecting problems of interest to them.  Students may choose to work on the problems individually or with a partner.  The criteria for assessing the problem assignments will be established collaboratively with the students.

Opportunities for Collaborative Design

     Moodle is constructed so that collaborative design is painless. The original designer can add as many collaborators as desired. In the example you see, the “dream” is to have as many educators as possible in the school district adding content. The outcome is to be modules for every learning outcome in grades 7 and 8, and eventually for every grade level. Teachers working together to create a district-wide DL platform would enable two key advancements to occur:
(1) Students would be able to access education anywhere and anytime.

(2) The enrichment extensions for each module would allow teachers to access materials for their gifted students at any time.

Brent and I collaborated on the modules you see in this shell from across the province. Imagine the possibilities if teachers were in the same room constructing these resources! 

Areas for Instructional Resources

    Instructional resources can be found in several areas in the Moodle server. Within the course shell, it is simply a matter of turning “Editing On” in the top right corner. At this point, you can modify nearly everything in the shell including organization, messages to students, enrolment, and course resources.

    The simplest way to add a resource is to click on the dropdown menu to the right of the module description. Here you can add text, web pages, links, IMS content packages, and labels. You can also add activities on the drop down box next to it. The list of activities includes: assignments, chat, databases, quizzes, journals, SCORM content, or even Wikis.  

Tools for Interaction and Knowledge Construction
     Moodle contains many tools for interaction among students and teachers alike. The primary methods are:

(1) Discussion Forums

(2) Instant Messaging

(3) Internal Email

(4) Calendar 

    In addition to the main four, plug-ins and add-ons for Moodle seem to come out daily. The SD54 server will be using Elluminate in conjuction with some of its 2007-08 courses. Also, the latest plug-in is one that integrates Second Life and Moodle to give you something called Sloodle. In that environment, you could virtually attend class in front of a whiteboard or in a meeting room, and then fly off to the moon 5 minutes later!
The Partnership with Gifted Education
     SD#54, on their books, has no categorized ministry identified gifted students. The district was caught in an all too common cycle of “democratic teaching”, or so called “equity” in instruction. What this meant was that all students were to receive access to the same instruction regardless of ability and aptitudes. The intention was noble of course, as it was to ensure that the students with special needs were getting equitable experiences to their more capable counterparts. The flaw was that in this model, the gifted students are the last to receive attention. The teacher teaches to the middle, assists the low functioning students, and then if there is time or resources left over, gets to the gifted. You can imagine how much energy is left for these students. To tackle the issue of gifted education, you must also tackle the issues of teacher time and district expense.
     It is here that the second part of this project’s purpose comes into play. You will see in the coming sections that the first drafts of our procedures involving gifted students have been completed. You will see documents and examples of:
(1) Screening for gifted students

(2) Guidelines (requirements hopefully) for DL courses, and

(3) Planning for gifted coursework

    The intent of the remainder of this paper will be to outline the efforts of SD#54 to begin addressing the needs of our gifted learners.

Why Distributed Learning?
    Initially, distributed learning was chosen as the initial vehicle for this project due to the low cost. We cannot expect, in our situation of declining enrolment, an increase in special education funding. The brunt of the responsibility will again fall on the shoulders of the classroom teacher. What will be necessary is to create time and resources for the teachers. While they are not the entire solution to the problem, distributed learning courses can do that for us.
     If the district could create resources and courses developed with K-12 gifted students as the focus, several issues would begin to be addressed:

(1) Due to the presence of technology in every classroom and school, teachers would instantly have access to gifted education resources with no extra expense or time commitment.

(2) Acceleration becomes an immediate and desirable option.

(3) Students could work independently with a teacher in the room, a teacher in another building with more expertise, or have access to the district DL instructors. The classroom teacher would be able spend a democratic amount of time with the student but accomplish so much more.

(4) The student could access the resources for their education from any setting, whether that happens to be home or the hotel they are staying at on their vacation. 

     Distributed learning offers other advantages in the model we have provided. DL is well suited for the gifted learner as it is self-paced, meaning that acceleration is built into the course. However, the instructor must be careful to ensure that students don’t sacrifice quality for speed, which is a characteristic of some gifted students.  DL, structured as these courses are, also give gifted students the open-ended freedom they crave. Choice over topics and pathways are built into the planning and offer gifted students way more options than the traditional “brick and mortar” schools. 

The Process
Identification

     The first step in getting a student involved in a DGL (Distributed Gifted Learning) course would be correct identification of the gifted student. Admittedly, this is in the draft stages, but certain things are clear. Identification must be a joint effort of:
· parents

· teachers

· administration, and

· assessment and testing data

As we have no official gifted students, we are starting at square one. Within a year or two, most students in the district will need to be assessed to some extent. While the procedure for parent recommendations is not yet developed, we do know that (a) teachers will play a key role, and (b) assessments need to occur. 
     District teachers will take part in school based professional development on the concept of gifted education and identification. They will also be given the form found in Appendix A early in the school year. They will complete it for the students in their class, providing the district with an initial screening for students will exceptional abilities or potential. Follow up by the district learner support team in the form of intelligence testing or other necessary assessments would be the next step. This will either confirm the teacher’s judgement or dispute it, in which case a planning meeting or further assessments should be scheduled. 

Planning
     Specific planning for the identified students would be the next logical step. Students identified as gifted are required to have an IEP written for them. An Individualized Education Plan would lay out the specific goals related to the gifted student’s abilities and attributes, as well as any special needs or disabilities they may have. An example of a school district IEP is included in the course shell due to formatting problems with this document. 
    The planning of course and modules in the DL program would have to be an ongoing district initiative. The DL teachers would be instructed in the proper construction of DGL courses. Appendix B, Gifted Course Criteria, and Appendix C, Lesson Plan Template, would be available to assist in the development of these courses. You will see that specific planning for gifted learners is incorporated into the lesson plan. Changes could easily be made to any of these courses to align them more carefully to student specific learning needs. 

Delivery
     Delivery of DGL course content could occur in one of many ways due to the flexibility of our DL schools:
(1) The student could attempt the course on a classroom computer with only the assistance of the classroom teacher.

(2) The student could enrol in a course being offered by another teacher within the district.

(3) The student could take only the enrichment/gifted portions of the course as an extension to what is being covered in the classroom. 

(4) The student could challenge courses and accelerate using the DGL courses, or a combination of DGL and regular classes.

(5) The student could take the course independently with the assistance of our DL teaching staff.

The inherent flexibility of DL courses allows for whatever level of extension or acceleration is necessary to meet the needs of the gifted learner. With every grade 7 teacher in the district at a student’s disposal, the student’s access to resources is unlimited. The only caution would be allowing the student to take too many courses independently, which could lead to a certain amount of isolation.


Assessment
     This portion of the process has not yet been discussed. Obviously, any identification of gifted students and planning for them would be an improvement over the void that was our program in the past. However, measures for the success of the program over time would have to be developed. Things like student satisfaction, success rates, acceleration statistics, and student performance on district wide assessments could all be used to evaluation the program success. Just as important, however, is the human and real world data. Interviews with teachers and students, portfolios, and IEP goals would all have to be taken into account as part of any assessment of program effectiveness. 
Conclusion
     Through a combination of the technological tools being developed and a focus on the needs of our gifted learners, Distributed Gifted Learning has been created. These courses will have to meet a standard that will enable our learners to take their thinking and education to the highest order. Acceleration is more of an option. Flexibility is inherent in the process due to the technology involved. Teachers will find the necessary tools, time, and resources to teach to each student’s potential. 
    SD#54 is about to embark on a difficult journey of acquiring buy-in, the creation of standards, and then adherence to those standards. The creation of course materials will be a monumental chore, as well the professional development needs of all school staff. However, the end result will hopefully be of benefit to our classrooms, schools, communities, and especially to our students. 
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Appendix A – Gifted Student Screening Tool
DRAFT

School District #54 – Bulkley Valley

Gifted Student Screening Tool

 (Checklist)

Completed July 2007

APPLICATION INFORMATION

	Student:
	

	Teacher:
	

	School:
	

	Referral initiated by: 
	

	Referral completed by:
	

	Date:
	


To the Parent/Teacher:

Please remember when completing this form that there are key differences between a gifted student and a student that may not be gifted, but is certainly successful! The characteristics of gifted students are given in the overview below in comparison to successful students. If after reading through this comparison you feel it is unnecessary to complete the rest of the form, please inform your administrator. 

	Characteristics of Successful Students:
	Characteristics of Gifted Students:

	· Obedient

· Cooperative

· Well mannered
· Know the answers

· Interested, pay attention, work hard

· Answer questions 

· Enjoy same-age peers

· Learn easily, listen well 

· Readily take in information, seek clear, fast solution

· Be self-satisfied and insightful
	· Advanced intellectual abilities

· Abundant creativity & curiosity

· Different: heightened emotions/sensitivities
· Ask the questions, extremely curious

· Is involved physically and mentally

· Earns high grades and test scores without apparent effort

· Questions the answers, show strong feelings and opinions

· Prefers adults or older children

· Already know the answers

· Processes information & applies it with greater complexity or in unique ways

· Explore problems in depth

· Enjoy process more than product

· Be highly critical of self (perfectionist)
· Be extraordinarily intuitive


	DEFINTION OF GIFTEDNESS:  Exceptional potential and/or performance in one or more of the following: general intellectual, specific academic, creative thinking, social, musical, artistic, kinesthetic


COMMENTS: (You may complete this at any point during the screening)
	


	Aspect
	(
	Criteria

	Seven Intelligences-

Students have demonstrated exceptional abilities in any of the seven intelligences.

(Check all of those that apply)
	(
	Linguistic: The capacity to express one’s self in native or non-native languages and to understand how others communicate using language. Activities and demonstrations involving linguistic intelligence could include writing reports, essays or poetry, giving speeches and presentations, or demonstrating listening skills.

	
	(
	Logical-Mathematical: The capacity to understand underlying principles of different kinds of causal systems, and the capacity to manipulate quantities and operations to describe aspects of the system. Activities and demonstrations involving logical-mathematical intelligence could include designing scientific experiments, gathering and analyzing data, identifying theoretical concepts and their applications, and the like.

	
	(
	Spatial: The capacity to represent the spatial world in the mind and operate on it successfully, whether it might be, for example, as a navigator, a sculptor, or a chess player. Activities and demonstrations involving spatial intelligence could include art projects, construction work, development of maps or other spatial representations, and the like.

	
	(
	Bodily-Kinaesthetic: The capacity to use one’s own whole body or parts of it (hands, fingers, arms, etc.) to solve problems, make things, or put on some kind of production. Activities and demonstrations involving bodily-kinesthetic intelligence could include physical activities and games, interpretive dance, and the like.

	
	(
	Musical: The capacity to think musically, to hear patterns, recognize them, and manipulate them. Activities and demonstrations involving musical intelligence could include writing and/or performing music or songs, contributing to musical productions, analyzing musical compositions and performances, and the like.

	
	(
	Interpersonal: The capacity to understand other people and how they think, feel, and/or act. Activities and demonstrations involving interpersonal intelligence could include work in human dynamics, politics, group projects, and the like.

	
	(
	Intrapersonal: The capacity to understand one's own self, one’s interests, abilities, interests, likes and dislikes, and interactions. Activities and demonstrations involving intrapersonal intelligence could include reaction papers, personal viewpoints, career explorations, and the like.

	General

Characteristics of young gifted students-

Check all those that apply:


	(
	Curiosity

	
	(
	Ability to learn quickly from mistakes

	
	(
	Ability to transfer knowledge

	
	(
	Depth and/or breadth of interests

	
	(
	Advanced preference in books and films

	
	(
	Boredom when forced into redundant work and learning

	
	(
	Decrease in quality on a series of repetitive tasks

	
	(
	Creative mischief

	
	(
	Advanced vocabulary

	
	(
	Quick Recall 

	
	(
	Other: (Please specify)



	Intellectual Characteristics of young gifted students-

Check all those that apply:
	(
	Motivation to learn 

	
	(
	Memory

	
	(
	Inquiry 

	
	(
	Reasoning 

	
	(
	Imagination/creativity 

	
	(
	Problem-solving ability 

	
	(
	Other (Please specify):




	Aspect
	(
	Criteria

	Affective Characteristics  of young gifted students-

Check all those that apply:
	(
	Heightened sensitivity and empathy 

	
	(
	Perfectionism

	
	(
	Heightened intensity of experience

	
	(
	Introversion 

	
	(
	Moral sensitivity and integrity 

	
	(
	Superior humor

	
	(
	Heightened Empathy

	
	(
	Other (Please specify):

	Other Characteristics

(e.g. Over-excitability)
Check all of those that apply:
	(
	Psychomotor – They may:

· Like a lot of movement and activity

· Sleep less than others

· Talk quickly and use lots of gestures

· Be impulsive

· (when upset) Have nervous ticks

· (when upset) Have increased competitiveness

· (when upset) Like organizing their environment

	
	(
	Sensual - They may:

· Dislike labels in their clothing

· Love “good” smells, textures, tastes

· Can’t stand “bad” smells, textures, tastes

· Be sensitive to bright lights & harsh sounds

· Love to be the center of attention

· (when upset) overindulge

· (when upset) seek comfort and/or luxury

	
	(
	Intellectual – They may:

· Love to be logical

· Enjoy brain teasers and puzzles

· Like to figure things out, especially if it’s complicated

· Seek out truth and knowledge

· Be very observant

· Have trouble falling asleep at night because their mind is racing
· (when upset) analyze things “to death”

	
	(
	Imaginational – They may:

· Be a dreamer 

· Be creative

· Love metaphors

· Think in pictures

· “Believe” in magic

· Remember their vivid dreams
· (when upset) tune out or disappear into a fantasy world
· (when upset) have an overwhelming fear of the unknown

	
	(
	Emotional – They may:

· Have extreme emotions

· Have a broad range of emotions

· Understand and be sensitive to others’ feelings

· Be compassionate and caring

· Form strong attachments to others

· Experience difficulty adjusting to new environments

· Be “in tune” with themselves

· (when upset) get physically ill

· (when upset) become depressed or anxious

· (when upset) be highly self critical or blame themselves for things out of their control

	
	(
	Other comments of indicators:


Appendix B – Gifted Course Requirements
School District #54 – Bulkley Valley

Gifted Course Requirements (DRAFT)

(Checklist)

Completed July 2007

	Aspect
	(
	Criteria

	Seven Intelligences-

You have accounted for each of the appropriate learning styles in planning and assessment wherever appropriate.
	(
	Linguistic: The capacity to express one,s self in native or non-native languages and to understand how others communicate using language. Activities and demonstrations involving linguistic intelligence could include writing reports, essays or poetry, giving speeches and presentations, or demonstrating listening skills.

	
	(
	Logical-Mathematical: The capacity to understand underlying principles of different kinds of causal systems, and the capacity to manipulate quantities and operations to describe aspects of the system. Activities and demonstrations involving logical-mathematical intelligence could include designing scientific experiments, gathering and analyzing data, identifying theoretical concepts and their applications, and the like.

	
	(
	Spatial: The capacity to represent the spatial world in the mind and operate on it successfully, whether it might be, for example, as a navigator, a sculptor, or a chess player. Activities and demonstrations involving spatial intelligence could include art projects, construction work, development of maps or other spatial representations, and the like.

	
	(
	Bodily-Kinaesthetic: The capacity to use one,s own whole body or parts of it (hands, fingers, arms, etc.) to solve problems, make things, or put on some kind of production. Activities and demonstrations involving bodily-kinesthetic intelligence could include physical activities and games, interpretive dance, and the like.

	
	(
	Musical: The capacity to think musically, to hear patterns, recognize them, and manipulate them. Activities and demonstrations involving musical intelligence could include writing and/or performing music or songs, contributing to musical productions, analyzing musical compositions and performances, and the like.

	
	(
	Interpersonal: The capacity to understand other people and how they think, feel, and/or act. Activities and demonstrations involving interpersonal intelligence could include work in human dynamics, politics, group projects, and the like.

	
	(
	Intrapersonal: The capacity to understand one's own self, one,s interests, abilities, interests, likes and dislikes, and interactions. Activities and demonstrations involving intrapersonal intelligence could include reaction papers, personal viewpoints, career explorations, and the like.

	Instructional Strategies-

A range of strategies supporting differentiated instruction is used.
	(
	Orbital Studies: independent investigations from three to six weeks in length that “orbit” around some facet of the curriculum which allow students to select their own topics (ideal for gifted learners

	
	(
	Compacting: essentially formative assessment and the planning for relevant challenges thereafter.

	
	(
	Stations: different spots in the classroom where students work on various tasks simultaneously.

	
	(
	Complex instruction: the use of small instructional groups based on formative assessments. These tasks are open ended, based on individual experiences, draw upon multiple intelligences, etc. 

	
	(
	Centers: similar to stations, but stations are related whereas centers are distinct from one another.

	
	(
	Agendas: a personalized list of tasks that a particular student must complete in a specified time (in the constructivist classroom and the case of the gifted learner, these task would likely be guiding questions that need exploration)

	
	(
	Entry Points: Exploration though five entry points – Narrational (presenting a story), Logical (numbers or scientific avenue), Foundational (philosophy), Aesthetic (sensory features of topic), and Experiential (hands on approach).

	
	(
	Tiered Activities: focused on a central understanding skill but varying the levels of complexity, abstractness, and open-endedness. 

	
	(
	Learning Contracts: the opportunity for students to work independently, providing student choice over direction, conditions, and expression of knowledge.

	
	(
	Learning Through Problem Solving: Begin with a scenario that presents a multifaceted problem. Students critically analyze the problem from different points of view.They must also decide upon a solution, develop a plan of action for its implementation and, in some instances, carry out the plan.

	
	(
	Learning Through Cases: students are presented with a realistic scenario that is woven around a dilemma. Through carefully designed questions, the teacher helps clarify and extend the thinking of students by drawing out what they know in a non-judgmental way.

	
	(
	Learning Through Broad Based Themes:  A theme can span several disciplines and give rise to the study of many topics. The content of the curriculum, the thinking and research skills used, and the end product of are taken into consideration in the development of the theme and related lessons.

	
	(
	Other: (Please specify)


	Aspect
	(
	Criteria

	Constructivist Principles- 
The course has been constructed using these principles:
	(
	Curriculum is presented whole to part (emphasis on big concepts)

	
	(
	Student questions are highly valued

	
	(
	Activities rely on primary sources of data and manipulative materials

	
	(
	Students are valued as thinkers with theories about the world

	
	(
	Teachers are mediators between the environment and the student.

	
	(
	Teachers seek the students point of view to plan for subsequent lessons 

	
	(
	Formative assessment in the form of observation of work, portfolios, behaviour, etc. 

	
	(
	Students work primarily in groups

	
	(
	Other (Please specify):



	Motivational Strategies-
A minimum of 3-4 strategies have been applied or will be used in the course.
	(
	Truth Signs: Signs that remind students of important truths.

	
	(
	Cushioning: Questions and statements related to the truth signs which reinforce those truths.

	
	(
	”I Appreciate” messages – reminding students their views are valued.

	
	(
	“I’m with you” messages – reminding students they are not alone

	
	(
	“Attention without praise” – encouraging students without falling into the common meaningless praise patterns.

	
	(
	Silent responses – silent reminders to speak with a student later about a positive or negative experience, without interrupting the learning process.

	
	(
	Praise and Rewards for all – does not single out students

	
	(
	Honest delight – spontaneous expressions of delight over student accomplishments.

	
	(
	DESCA comments – comments designed to reinforce growth in dignity, energy, self-management, community, and awareness. 

	
	(
	Learning challenge – avoid chores and burdens, inspire with opportunities

	
	(
	Inspiring statements – cheering the students on

	
	(
	High expectations – maintain the vision of excellence in outcome

	Assessment Strategies-
Assessment follows the principles of constructivist assessment.
	(
	Formative Assessment – The diagnostic use of assessment to provide feedback to teachers and students over the course of instruction.

	
	(
	Assessments are in a meaningful context that is relevant or has emerging relevance to students.

	
	(
	A range of techniques is used in assessments.

	
	(
	The process of learning does not shut down during assessment

	
	(
	Formal assessments are tailored to specific modules and teaching situations.

	
	(
	Assessments include higher order thinking skills, i.e., application, evaluation, analysis, synthesis.

	
	(
	Assessments include application of knowledge and comprehension.

	
	(
	Assessments focus on the big pictures on concepts and on issues and their accompanying facts and evidence.

	
	(
	Assessment includes inquiry.

	
	(
	Students go beyond initial information levels (knowledge and comprehension) through elaboration doing in-depth analysis of big ideas, issues and concepts.

	
	(
	Students solve problems in which they extend and re-conceptualize (accommodation) knowledge in new contexts.

	
	(
	Students generalize (synthesis) experiences from earlier concrete experiences a to understand abstract theories and applications.

	
	(
	Students exhibit knowledge through application.

	
	(
	Students have the opportunity to presaent knowledge in a variety of forms (related to seven intelligences)

	
	(
	Other: (Please Specify)




Appendix C – Lesson Plan Template
Distributed Learning Course Unit/Lesson Plan Template

	Subject/Course/Unit
	

	Base Grade Level
	

	Learning Outcome(s)
	· 

	Lesson Author
	

	Instructor
	


	Module
	Description and Resources
	Outcome/ Assessment

	Introduction
	
	Students will submit:

Formative assessment:

· 

	1
	
	

	2
	
	

	3
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	Enrichment
	
	

	Sophistication
	
	

	Novelty
	
	


Each submitted course must have modules planned for enrichment, sophistication, and novelty to meet the needs of all SD 54 learners. If you require assistance completing these sections, please contact the Learner Support Centre @ 847-5517 and they will arrange for the appropriate resources. Definitions of those terms follow:

Enrichment: This module will extend upon the normal learning outcome(s) using different examples and associations that build more complex ideas into the learning outcome(s). Through Problem Based Learning, higher order thinking skills must be used and the checklist for gifted courses must be completed.

Sophistication: Direct instruction from the course facilitator based on the performance of the student in the course. Using formative assessment, the instructor will facilitate discussion and activity on complex ideas such as theories in the sciences or larger generalizations in the humanities. Indication of the “larger ideas”(e.g. truth, justice, love, faith) that could be covered are in the Module planning section.

Novelty: This is the introduction of ideas not normally covered in the learning outcome(s). For example, the integration of technology into the topic or interdisciplinary activities are included. 

Problem Based Learning: Taken into account through all three of the modules above, the lesson will be initiated through an open-ended problem that the student must solve, but in which the answer is not embedded in the question itself. In addition, the student is the stakeholder who must make the decision about the situation, and that situation may not have a clear answer. The instructor simply helps guide the student in their search for content and information, but does not impose the “correct” answer on the student.
Appendix D – Example of Completed Learning Plan for Writing 7 Activity
Distributed Learning Course Unit/Lesson Plan Template

	Subject/Course/Unit
	Language Arts - Writing

	Base Grade Level
	7

	Learning Outcome(s)

(Regular Course)
	Writing:

· Write a clear personal communication that demonstrates connections to personal experiences (using effective supporting details, analysis and insight, effective word choice, and logical and meaningful organization around a central theme.)

	If different:
Learning Outcome(s)

(Enrichment Course)
	Oral Language: 

· Accessing prior knowledge, asking questions for clarification and understanding, and making and sharing connections when interacting with others.

· Using speaking and listening (forums) to extend thinking by questioning, acquiring new ideas, developing explanations, problem solving, and summarizing.

	Lesson Author 
	W. Kluss (LKES)

	Instructor
	W. Kluss (LKES)


	Module
	Description and Resources
	Outcome/ Assessment

	Introduction
	Introduction to the digital camera and assignment outline. Students will document pictorially something of importance to them. It may be a special day, trip, or event. It could also just be a regular day which is documented from start to finish. Students will submit their topic choice to the instructor for approval before beginning. Students may also use previously taken pictures as long as there is a significant number of pictures available. 

In the coming modules, students will use their photographs as the basis for their writing. Students will be welcome to present the photographs and writing in a way that makes sense to them, but examples of possible formats are included.
Resources: Links to resources on photography and editing. Examples of formats for presentation. Project Rubric. Links to presentation types.
	Students will submit:

· Topic choice

Formative assessment:

· Feedback on topic choice along with suggestions for photographs.

	 1
	Planning Stage:

Students will use CMAP Tools to plan their writing. Students will decide on picture order, key points and description, key vocabulary, and the personal expression for each picture. Each picture will also be related to the central theme using the linking phrases. These details are to be included in the CMAP. 

Resources: Links to CMAP help. Example CMAP. Lesson on planning writing.
	Students will submit:

· Link to their CMAP

Formative Assessment:

· Instructor will leave feedback directly in the CMAP as annotations. 

	 2
	Elluminate session/Video Lesson/Powerpoint Presentation: Personal expression in writing.

Students will participate in a discussion with their instructor regarding effective personal expressions in writing. Students will then decide which format they will use to present their writing and photos. The first photograph in the series will be chosen and added to the project. Students will write their first description related to the picture. This description will be submitted to the instructor for feedback. Students are welcome to continue working on the remainder of the project while waiting for feedback. 

Resources: BC Performance Standards – Personal Writing. Lesson. 
	Students will submit:

· First photo and description.

Formative Assessment:

· Reflection on first writing sample using BCPS – Personal Writing. 



	 3
	Project work time.

Students will continue adding photographs and writing to their project, reflecting on the feedback given in Module 2. Additional feedback can be sought at any point. Completed presentations should be checked against the rubric and submitted to the instructor. (or uploaded to Moodle????) 

Resources: Instructions for uploading? Rubric.
	Students will submit:

· Completed assignment

Formative Assessment:

· Ongoing.

Summative Assessment:

· Rubric

	Enrichment
	Inquiry Question(s): How do you think your documented experience would compare with that of a student in another country? Make sure you discuss similarities and differences. Complete a personal expression on your feelings about the experiences of the other student, or from that student’s perspective.

You may choose any country or region you wish for this assignment. How you document the comparison is up to you, but some suggestions may include: 

· Completing another (fictional) presentation in the same format.

· Creating a CMAP.

· Recording your ideas using a microphone and editing it using Audacity. 

Resources: Audacity, CMAP, New rubric. Links to web resources. 
	Students will submit:

· Completed assignment

Formative Assessment:

· Ongoing.

Summative Assessment:

· Rubric

	Sophistication
	The instructor should, through formative assessment with the student, attempt to bring the issues of social justice, economics, standard of living, and culture into the project. Depending on the student’s interests and abilities, the instructor should guide the student into appropriate levels of complexity. 
	

	Novelty
	Inquiry Question(s): How do you think your documented experience would compare with that of a student in “Second Life?” Describe the life of a virtual student and use the “snapshot” feature in your Menu options to record your trip.

For this activity, students will need the assistance of the instructor to set up a Second Life Teen account. Once that is complete and they have gone through the tutorial, they can access the recordings in the Novelty module to assist in spending some “constructive” time in the environment. 
	


Each submitted course must have modules planned for enrichment, sophistication, and novelty to meet the needs of all SD 54 learners. If you require assistance completing these sections, please contact the Learner Support Centre @ 847-5517 and they will arrange for the appropriate resources. Definitions of those terms follow:

Enrichment: This module will extend upon the normal learning outcome(s) using different examples and associations that build more complex ideas into the learning outcome(s). Through Problem Based Learning, higher order thinking skills must be used and the checklist for gifted courses must be completed.

Sophistication: Direct instruction from the course facilitator based on the performance of the student in the course. Using formative assessment, the instructor will facilitate discussion and activity on complex ideas such as theories in the sciences or larger generalizations in the humanities. Indication of the “larger ideas”(e.g. truth, justice, love, faith) that could be covered are in the Module planning section.

Novelty: This is the introduction of ideas not normally covered in the learning outcome(s). For example, the integration of technology into the topic or interdisciplinary activities are included. 

Problem Based Learning: Taken into account through all three of the modules above, the lesson will be initiated through an open-ended problem that the student must solve, but in which the answer is not embedded in the question itself. In addition, the student is the stakeholder who must make the decision about the situation, and that situation may not have a clear answer. The instructor simply helps guide the student in their search for content and information, but does not impose the “correct” answer on the student.
Presentation Rubric:
	Area
	Criteria
	Grade
	Out of

	BCPS -Meaning
	· Snapshot Score from the BC Performance Standards

· Effective supporting details, analysis and insight
	
	3

	BCPS –

Style
	· Snapshot Score from the BC Performance Standards

· Effective word choice
	
	3

	BCPS – 

Form
	· Snapshot Score from the BC Performance Standards

· Logical and meaningful organization around a central theme
	
	3

	BCPS –

Conventions
	· Snapshot Score from the BC Performance Standards

· Proofreading and grammatical correctness.
	
	3

	Submissions
	· Concept Map (CMAP) submitted with all required planning completed

· Student obviously responded to feedback and followed project guidelines.

· Completed project is easy to follow and effectively organized.
	
	3

	Total
	
	                         /15


Enrichment Rubric:

	Aspect
	Not yet meeting
	Minimally Meeting
	Fully Meeting
	Exceeding Expectations

	Meaning
	· Details were superficial or missing. 

· Comparison was not explicit. 
	· Some details were related to the “big ideas”

· Details compared the two situations, but only superficially
	· Details are related to the “big ideas”

· Details effectively compare the two situations.
	· Details are specific to the “big ideas”, and unique details were introduced. 

· Details chosen are those that most effectively compare the two situations.

	Style
	· Word choice is basic and at or below grade level

· Word choice is random.
	· Word choice is at grade level

· Word choice is effective but only occasionally specific to the theme.
	· Word choice is above grade level.

· Word choice is effective, relevant and closely related to the theme.
	· Word choice is advanced with significant effort to enhance the writing.

· Word choice is effective, relevant and closely related to the theme.

	Form
	· Little organization.

· “Stream of Consciousness”. 
	· Points were organized logically.

· The comparison was organized, but the most important points were not evident.
	· Points were organized effectively.

· The comparison focused on differences between the two populations.
	· Priority was given to the most effective points.

· The comparison focused on the key differences between the two populations.

	Sophistication 


	· No or minimal attempts at cross curricular linking are present.

· Little understanding of the big ideas is evident.
	· A cross-curricular idea was included in the writing (e.g. culture, social justice)

· Minimal understanding of the big ideas is evident.
	· Larger cross-curricular ideas were integrated into the writing effectively (e.g. culture, social justice)

· Demonstration of understanding of the big ideas and their relationship to the theme is evident
	· Exceptional or unexpected connections to cross-curricular ideas were integrated effectively.

· Mature ideas were generated in the writing about the big ideas. 

	Novelty
	· Navigation/use of the technology was a problem. 

· The assignment was not successfully completed.
	· Technology was successfully navigated with frequent assistance from instructor.

· The assignment demonstrated minimal understanding.
	· Effectively navigated the technology to complete course objectives.

· The assignment was completed successfully within the technology.
	· Exceptional or unexpected features of the technology were utilized in the completion of course objectives.

· Features and writing beyond the expectations of the assignment.


